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EASEL Lab Areas of Work

Partnerships in
Intervention
Development,
Implementation,
Testing & Expansion

Developmental and
Evaluation Research

Field Building: Defining and
Increasing Transparency &
Access




BACKGROUND:
SCIENCE AND PRACTICE OF SEL
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What does SEL work typically look like?
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calm. confident. connected.

DI Responsive Classroom gy

1. Programs: multi-component, complex, largely inflexible

2. They are “effective”
* multi-program studies, trials of individual programs, meta-analyses
3. Buy-inis limited, resources are constrained = implementation varies

Educators report they want simpler, tailored options, as well as choice
and control over what they do in their setting. § e



INNOVATION IN SEL > KERNELS



Improving SEL Interventions

THE 4RS PROGRAM

Kernels of
C =2 EaiyLeaming Through Grade 8 Pra Ctice for
“MINDUPsscy “MINDUPcsscusn

A L RULER SEL

ey Responsive Classroom” g

SECURe Families

calm. confident. connected.

Nothing wrong here!

High FLEXIBILITY

Strategies/practices common to

effective programs; active ingredients?

Targeted to specific skills

Designed to be choosable, doable,

integrate-able, efficient, scalable

“Rigid” structure that allows for

adaptation

5. Hypothesis = greater uptake and
implementation & =>impact

Low RESOURCES
(time, cost, staff, etc.)
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Example Sequence for One Kernel: BG

SECURe trial
in AZ. (K-3)
® ® ® e O
2012-2013 2014-2015 2015-2016 2017-2018 2019+
/SECURe K-3: \

* SECURe group higher average attention skills, lower impulsivity,
steeper growth in literacy skills across the year, especially among
the lowest-achieving students in the sample.

* Over 75% of the teachers reported playing BGs at least 2x week;
Over 25% played 4 or more times a week.
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Example Sequence for One Kernel: BG

SECURe trial
in AZ. (K-3)
® ® ® ® o
2012-2013 2014-2015 2015-2016 2017-2018 2019+
e \ Y Teachers said they did not
SECURe K-3: want to do the lessons.
* SECURe group higher average attention skills, lower impulsivity, They did want to do the

steeper growth in literacy skills across the year, especially among routines and games — partly
the lowest-achieving students in the sample. .
* Over 75% of the teachers reported playing BGs at least 2x week; because they were simple
Over 25% played 4 or more times a week. and they could choose
\_ J what, and when to do

them.




Example Sequence for One Kernel: BG

/° Teachers provided feedback on the cards and \
games.

* Teachers were able to implement BGs in their
classrooms many times a week and found them
useful and fun to play.

* Across of the school year, teachers played 4,790

\ Brain Games. \ /

SECURe trial BG Redesign
in AZ. (K-3) w/ Hopelab
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* SECURe group higher average attention skills, lower impulsivity,
steeper growth in literacy skills across the year, especially among
the lowest-achieving students in the sample.

* Over 75% of the teachers reported playing BGs at least 2x week;
Over 25% played 4 or more times a week.
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Example Sequence for One Kernel: BG

/° Teachers provided feedback on the cards and \ (°
games.

* Teachers were able to implement BGs in their
classrooms many times a week and found them
useful and fun to play. .

* Across of the school year, teachers played 4,790 \_

~N

With a delayed implementation design,
students showed steeper improvements in RRS,
classroom practices improved during
implementation phases.

Classroom RCT showed improvement in multiple
domains of EF and SR J
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the lowest-achieving students in the sample.

Over 25% played 4 or more times a week.
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steeper growth in literacy skills across the year, especially among

* Over 75% of the teachers reported playing BGs at least 2x week;
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Over 25% played 4 or more times a week.
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* Code programs; identify common
elements/strategies
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* Code programs; identify common
elements/strategies

 Make decisions about what gets designed
* Design with rigid--adaptable structure



ldentifying and Creating Kernels

Code programs; identify common
elements/strategies

Make decisions about what gets designed
Design with rigid--adaptable structure
Pilot, redesign



ldentifying and Creating Kernels

Code programs; identify common
elements/strategies

Make decisions about what gets designed
Design with rigid--adaptable structure
Pilot, redesign

Test...



Kernel Design and Structure

SEL KERNELS

Building Skills for Learning and Life

ASEL
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lab  SEL KERNELS

Ips us learn about emetions and build
s helps us to better understand

(suggested: morning meeting, pre-

1 greet them as they join. You might
0 5ing together.

e a few minutes to discuss the following:
you're feeling? What do feelings feel like

reling today?” Ask volunteers to share

veryone the opportunity to share.

L. happy, sad, scared, mad), or metaphoric

1, cloudy, partly cloudy, etc.), or rate your
mood; 1 finger = terrible mood).
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10U are the Cool Kid we will all ook for things you
d of the day/week. When we notice and share
we bulld each other up and create a stronger

:h day (e.g.. pull names from a bag). Once
sect a Cool Kid once a week.

+ day/week and say THE B1G IDEA. Have a way to
s, hat). You may choose special jobs or privileges
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sryane will look for compliments to give the Cool
dnd, being  good friend). Even minar things are
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1eampliments out loud. Choose the three maost
nd the certificate home with the Cool Kid.

i must be Cool Kid the same number of times.
. or anything else. Some kids don't receive much
g the value or worth of every child.

brate compliments. When and how you celebrate.
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responses in order to reach a goal.

They're important because...
They help students to listen carefully,
follow directions, use self-control, and
think flexibly. These basic skills are
foundational for academic
interpersonal skills,
perseverance, and critical thinking.

\MES~
nes pack andor Ststegy Guide, pages
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ragine situations, brainstorm what the
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1 g0 back to when we need it.

v} and draw a picture in response to
e, pages 157-188). Sample prompts

you thinking? How were you feling?

1 when you geow up? What will you 807
» thase things important to you?

) craw.

with you privately or with the class.
face, sticker, or stamp.

& aight answer, Ensure that this is

an oppertunity to look inward and
e, focus on helping them think about

can share out loud 1o the classroom
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your students to use their Focus,
hool day. without interrupting instruction.

US, Canada, Lebanon, Brazil,

Nigeria...




® FEELINGS CIRCLE

Visual and text
tags easily identify
target grade

WHAT IS IT? A group meeting to share feelings.

3aQVHEO QiiHL

WHAT IS IT ABOUT~> Building feelings vocabulary and emotion knowledge.

THE BIG IDEA The Big Idea provides

Coming together to talk about our feelings helps us learn about emotions and build
\¢ WE, | our feelings vocabulary. Talking about feelings helps us to better understand

ourselves and build stronger relationships. |a ngU age y0 u can
INSTRUCTIONS share with students

1. Choose a time to do this 15-minute routine (suggested: morming meeting, pre-aci lemics,

after recess). abOUt Why |t,S

2. Gather students to sit or stand in a circle and greet them as they join. You might :gin the .
circle with a mindfulness or visualization activity..
3. Start by saying THE BIG IDEA and then take a few minutes to discuss the followi I Im porta nt

“What are feelings? How do you know how you're feeling? What does it feel like i jour
body?”

talk about
feelings...

FEELINGS
CIRCLE

can better
understand
ourselves and
others...

can regulate
and use our

N 4. After some discussion, ask, “How are you feeling today?” Ask volunteers to share /hy.
emotions to
learn and play
with others. » MUST DO: Go around the circle and give everyone the opportunity to share. Expi d
feelings vocabulary by introducing more complex feelings words over the year (e
trepidation, shame, uncertainty, glee, enamored, elated).
“3 CAN ADAPT: Use emotion words (e.g.. happy, sad, scared, mad), or metaphoric
MATERIALS ) i
expressions (e.g., weather metaphor: sunny, cloudy, partly cloudy, etc), or rate yc - mood
a\\ on your fingers (5 fingers = excellent mood; 1 finger = terrible mood).

Simplified theory of
change to understand Must do vs. adaptable
impact of kernel components



Back

Post-activity
discussion to support
metacognition and
skill transfer

*  What was it like to share your feelings? Are there times you don’t want to share your feelings?

*  What times at school or home do you need to share how you're feeling? Why is it important that you
do this?

+  What's the difference between [feeling 1] and [feeling 2] (e.g., sad and worried)? Do they feel the
same in your body? What are some other words that describe [feeling 1]? How about [feeling 2]?

Tips for success for TIPS FOR SUCCESS

students with diverse Allow or encourage Third grade is a time to explore the causes and consequences of emotions - for example, how
. responses in home feelings impact behavior. A learning objective for the third grade year is to begin to understand
|ea i ng needS languages. how feelings influence our thoughts, words, and actions, as well as those of others.

To start, focus on building familiarity with different feelings words. Create a feelings word wall and
add new words to it throughout the year. Refer to it when you're reading, writing, or solving a
problem. This is a way to connect feelings words to other times of the day and build a rich and

"' For those who might
need extra time, share

Deve | 0] p me nta | :x:;f:”:ﬁ;;:::?h?;k sophisticated vocabulary. This works best when you use it often throughout the day.
progression with B e e vl e
1 Allow students to . i ; ; ; - .
support for adapting v shreor pss on ter or actions. What happened 1 sare this Situation? How did  feaf? ow did you respond?
i turn depending on . i ; - - - .
and extending the = e e e e o erent s el o
activity throughout " iferent eelings Hove sach student acd maltile Gescribing worcs 1 och emotion.

the year EASEL o )

ab SEL KERMNELS

- Can you tell what another person is feeling? How can you tell? -




Training & Support

* Simple
— 2 hours;
— in person/Zoom
— Focused on practice & feedback

* Online, web-based support; implementation
tracker + advice; additional materials and
resources



Implementation, Spring 2020 BC

70

0 | |I | |I || || ‘ || |I || |‘ || |‘ || ||
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M Brain Games M Feelings Circle Dear Abby M CoolKid N Notes to Self

Weekl Week2 Week3d Weekd ‘Week5 Weekb ‘Week7 Week?8 TOTAL
Brain Games 62 66 &0 57 51 50 43 47 442
Feelings Circle 53 &0 63 57 50 52 56 45 442
Dear Abby 46 39 44 36 35 44 36 34 314
Cool Kid 33 54 65 63 56 58 55 52 4472
Notes to Self 15 24 32 13 27 38 33 23 222

TOTAL 220 243 204 232 219 242 234 208



Implementation, Spring 2020 BC

Additional

SETA
week o | T .0
week 7 | S .

o 5 10 15 20 25 30
M Feelings Tree M Yoga M Friday Feedback Thankful Thoughts M | Messages
M Lineup Challenge M Cooldown Process Ml Steps to Success Ml Steps to Resolution B Human Scavenger Hunt

W A Cold Wind Blows M Response Remix M Looks/Sounds/Feels Like B My Ideal Year

i5
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“In speaking with my teachers about how it is going using the Kernels in classrooms, the
consensus is very positive. They love many things - Feeling Circle, Cool Kid, Dear Abby, and
many other elements. During [our] staff meeting, one teacher mentioned that it is the best SEL
resource she has ever used. Needless to say, it has been very well received here.” — Principal
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Reflections/responses from the field...

“In speaking with my teachers about how it is going using the Kernels in classrooms, the
consensus is very positive. They love many things - Feeling Circle, Cool Kid, Dear Abby, and
many other elements. During [our] staff meeting, one teacher mentioned that it is the best SEL
resource she has ever used. Needless to say, it has been very well received here.” — Principal

What drives take-up and implementation?
e Agency and choice (what, when, where)
* Flexibility to adapt (and what not to change)
* Do-ability and simplicity (not simplistic)

Outcomes? Coming soon...
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